Abbeyfield Primary Academy

Pupil Premium Strateqgy Statement

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 423
Proportion (%) of pupil premium eligible pupils 45.6%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended — 2024 — 2027
you must still publish an updated statement each
academic year)

Date this statement was published December 2025
Date on which it will be reviewed December 2026
Statement authorised by Kate Abell
Pupil premium lead Kate Abell
Governor / Trustee lead Julie Parry

Funding overview

Detail Amount

£259,065
Pupil premium funding allocation this academic year

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £259,065

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Abbeyfield Primary Academy, we have high aspirations and ambitions for all of our chil-
dren and we believe that all learners should be able to reach their full potential.

We aim to do this through providing a broad and balanced curriculum and opportunities
that allow children to develop the appropriate skills and values required to succeed.

Pupils in receipt of the Pupil Premium Funding face specific barriers to reaching their full
potential and, at Abbeyfield, we endeavour to provide the support, provision and guidance
they need to help them overcome them and enable them to successfully move through
each Key Stage and onto Secondary School.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Attendance and punctuality: Regular attendance is a challenge for many of
our disadvantaged pupils and many of them also struggle with punctuality.
Since the Covid global pandemic, this challenge has increased.

Enrichment: Some children have limited enrichment experiences beyond their
own home life and immediate community.

Attainment and progress: There is still a gap between the achievement and
progress of non Pupil-Premium children compared to Pupil Premium children in
Maths and Writing.

Barriers to learning: Many of our disadvantaged children struggle with SEMH
needs which makes it more difficult for them to make progress. Some of our dis-
advantaged pupils also have a SEND, P/LAC or CIN/CP need.

Mobility: Our population is highly mobile and this is particularly the case for
many of our disadvantaged pupils. Access to effective interventions and high-
quality teaching is vital to allow gaps in learning to be filled.

Communication, vocabulary and language: Many pupils in EYFS have lower
than typical starting points when entering reception. The gap has widened dur-
ing the pandemic. A high proportion of our pupils, including our most disadvan-
taged pupils are EAL or International New Arrivals.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Attendance and punctuality: All pupil
premium children will meet the national
expectations for attendance / persistent
absence and punctuality.

Attendance and punctuality of disadvantaged pupils
will be in line with all pupils and meet national ex-
pectations.

All disadvantaged children arrive on time for the
start of the school day

Enrichment: Pupils in receipt of pupil
premium are able to access a wide range of
extra-curricular clubs to develop and broaden
their life experiences

All children have been offered the opportunity to
participate in a range of extra-curricular clubs to
develop and broaden their life experiences

Attainment and progress: Pupils in receipt
of pupil premium make good progress from
starting points in, reading, writing and
mathematics and meet the requirements of
the Y1 phonics check and the Y4
multiplication check. The outcomes for pupils
in receipt of pupil premium are at least in line
with those peers in school across the
curriculum through ensuring high quality
teaching in place along with targeted
interventions.

80% of pupil premium pupils in Y1 pass the phon-
ics screening, excluding children who are Interna-
tional New Arrivals or have complex SEND needs
at L4 or L5 of the Sheffield Grid.

PP children who have been at Abbeyfield at least
since the start of KS2 make good progress and
achieve well compared to their peers.

Batrriers to learning: Children with SEMH or
complex communication needs receive
targeted interventions to allow them to
overcome the barriers to their learning. This
may include:

Forest School

Lego Therapy

Social Skills

Access to the Burrow or Meadow Provision
Learning Mentor support

ELSA

Support from the Trust Educational
Psychologist

Children with SEMH or complex
communication needs are able to make good
progress and achieve.

Mobility: All mobile children, including those in
receipt of pupil premium, receive the interven-
tions necessary for them to make progress and
achieve well at the end of KS2

All mobile children, including those in receipt of
pupil receive the interventions and high-quality
teaching necessary for them to fill the gaps in their
learning and reach ARE.

Communication, vocabulary and language:
All children with profound communication
needs, including those in receipt of pupil pre-
mium, will receive a personalised curriculum
which is appropriate to their needs.

All children with profound communication needs
are able to make progress against their targets.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £1210

to support high quality teaching and en-
sure that the curriculum is well-se-
quenced, ambitious, builds on prior
learning and allows all children to know
more and do more, especially PP chil-
dren.

£345

tion.org.uk/education-evidence/teaching-
learning-toolkit/mastery-learning

https://www.gov.uk/government/publica-
tions/inspecting-the-curriculum

Activity Evidence that supports this Challenge

approach number(s)
addressed

Renewal of the Kapow Curriculum for https://educationendowmentfounda- 3,56

Geography, Art and DT to support high | tion.org.uk/education-evidence/teaching-

quality teaching and ensure that the learning-toolkit/mastery-learning

curriculum is well-sequenced, ambi-

tious, builds on prior learning and al- https://www.gov.uk/government/publica-

lows all children to know more and do tions/inspecting-the-curriculum

more, especially PP children.

£860

Renewal of the White Rose Curriculum | https://educationendowmentfounda- 3,56

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £156,401

sessions targeted at disad-
vantaged pupils who require
further phonics support.
These are targeted sessions
with HLTAs

3 HLTAs teaching 30 mins
4 times per week = £8.65 *
12 * 39 = £4048.20

base indicating a positive impact on pupils,
particularly from disadvantaged back-
grounds. Targeted phonics have been shown
to be more effective when delivered as regu-
lar sessions over a period up to 12 weeks:

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Additional keep up phonics Phonics approaches have a strong evidence 4,5, 6



https://educationendowmentfounda-tion.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfounda-tion.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfounda-tion.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfounda-tion.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfounda-tion.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfounda-tion.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/phonics

Embedding dialogic activi-
ties (ongoing talk opportu-
nities between teacher and
child) across the school
curriculum. This will help
children to develop ideas
and overcome misunder-
standings more easily.
Introduce and embed the
ORIM structures to support
Early literacy in EYFS.
(Opportunities, Recogni-
tion, Interaction and Mod-
elling — a framework used
by early years practitioners
to support children’s learn-
ing and development)
Continue to implement
NELI (Nuffield Early Lan-
guage Intervention), VIP
(Video Interaction Project),
LEAP (a framework for de-
veloping children’s social
and emotional develop-
ment) Black Sheep and
Talk About (resources de-
signed to help children in
the early years develop
language and communica-
tion skills).

These interventions will be
carried out by trained
teaching assistants and
the pupil premium used to
employ these staff:

2*TA3 =£28,598 *2 = £57,
196

1TA2 = £25, 989

There is a strong evidence base that sug-
gests oral language interventions, including
dialogic activities such as high —quality class-
room discussion, are inexpensive to imple-
ment with high impacts on reading.
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/oral-language-interventions
https://cdn.literacytrust.org.uk/media/docu-
ments/Language _unlocks_reading.pdf
http.//www.real-
online.group.shef.ac.uk/aboutreal-text.html

3,4,5,6

Continuation of the Meadow
nurture provision to improve
the communication and lan-
guage needs of the children
accessing the provision to al-
low them to engage in learn-
ing and integrate into main-
stream classes. This year,
we also have an outreach of-
fer to support children who

https://www.ncbi.nlm.nih.gov/pmc/arti-
cles/PMC6381329/

4,6




their class. The children ac-
cessing this provision
changes through the year,
according to need but the
majority of children access-
ing the provision or the out-
reach are in receipt of pupil
premium.

Curriculum Specialist =
£31, 537

1 x Teaching Assistant L2
= £25989

0.45 x Teaching Assistant
L2 =£11, 642

Total = £69 168

need additional communica-
tion and language support in

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 102, 554

Activity

Evidence that supports this
approach

Challenge number(s)
addressed

Provide bespoke
SEMH (social,
emotional and mental
health) and SEND
(special educational
needs and
disabilities) support
and resources to
support
disadvantaged
learners. This will be
provided by the
Pastoral Team who
are funded through
pupil premium
funding

Head of Pastoral
Care (4 days) —
£32,622

Learning Mentor
£31,537

= £64,159

Both targeted interventions and universal
approaches can have positive overall ef-
fects:
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/behaviour-interventions
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Employ a dedicated
Family Engagement
Officer to work with
children and families
to improve
attendance across
school

£35,412

A pilot project, funded from school
reserve funds, showed an impact of
family engagement and on
attendance outcomes for individual
children and families. Research (eg
by the Welsh Government in 2023)
has highlighted that he FEO role has
been highlighted as being effective
in bridging the gap between children
and their parents and families in
their home life contexts and school
staff and school contexts. Many
parents and family members may
have had a poor educational
experience themselves and may be
anxious when engaging with the
school. The FEO can help to
understand these broader factors
and support all parents to feel
valued, welcomed, listened to and
supported.

ELSA training for an For example 4
additional member of EDUCATIONAL PSYCHOLOGY IN
staff to allow her to PRACTICE — 2024, VOL.40, NO. 3,
deliver this programme, 303-319
va%(cjl;letr),egjtﬂts all A scoping review of the literature
disproportionately e?(plorir.ig and evaluating tl'_le
benefits PPA children emotional Ilterac.:y suppo_rt assistant
S (ELSA) intervention
Cost of tramm_g = _ Researchers: Helena Rogers &
£550 + supervision = Catherine Kelly
£250 = £800
Staffing of a free break- | https://assets.publishing.ser- 1, 4
fast club, open to all chil- | vice.gov.uk/me-
dren and patrticularly tar- | dia/5a81cd62e5274a2e8ab55e78/Evalu-
geted at disadvantaged | ation_of Breakfast_Clubs_- Final_Re-
children with the aim of port.pdf
increasing attendance The research highlights the positive im-
and punctuality pact that breakfast clubs are believed
Breakfast Club supervi- | to have by contributing to a number of
sor for 45 mins per day | positive outcomes for pupils, such as
for 39 weeks per year = | reducing hunger, increasing acceptable
£2193.75 behaviour, and greater concentration
on learning, alongside and supporting
other policies and practices schools
had in place
Provision of a range of https://www.nuffieldfounda- 2

enrichment After-School

tion.org/sites/default/files/files/resbr3-fi-
nal.pdf



https://www.gov.wales/annex-3-developing-family-engagement-community-focused-schools-html#:~:text=The%20FEO%20role%20has%20been,school%20staff%20and%20school%20contexts.
https://www.gov.wales/annex-3-developing-family-engagement-community-focused-schools-html#:~:text=The%20FEO%20role%20has%20been,school%20staff%20and%20school%20contexts.
https://www.tandfonline.com/doi/full/10.1080/02667363.2024.2348472
https://www.tandfonline.com/doi/full/10.1080/02667363.2024.2348472
https://www.tandfonline.com/doi/full/10.1080/02667363.2024.2348472

Clubs which are accessi-
ble for all children. These
are provided by TAs and
teachers as part of Di-
rected Time.

Total budgeted cost: £ 102, 554 + £1210 + £156,401 = £ 260,165



Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Attendance

At Abbeyfield, the gap between pupil premium children and all children’s attendance has
narrowed in Autumn 25-26, from 1.85 to 1.55. However, attendance data remains a high priority
for us, as attendance for all demographics remains low.

Abbeyfield has a complex context, where cohorts present multiple and often interrelated barriers
to consistent attendance. This is particularly the case for pupil premium children. The scale of
the complex challenges and the numbers of children affected are unusually high, as has been
acknowledged by our school improvement partners and Ofsted inspectors.

Abbeyfield is among the most diverse and economically disadvantaged schools in the city, with
our catchment area ranked within the lowest national deciles on the deprivation indices

We have significantly high levels of mobility, which often disproportionately affects PP children.
The levels of mobility within our school equates to 2 to 2.5 classes of children who depart / enroll
with our schools in-year. In 2024/25, our school had the highest mobility across the city.

This impacts persistent absence and severe absence figures (Abbeyfield 2024/25: 37.9% mobility,
71 new starters and 60 leavers.).

Abbeyfield has a PRU which provides places for the city’s most vulnerable children. These
children are placed with us by the local authority after being excluded from their mainstream
school. Children require a transitional induction to support their wellbeing which affects
attendance. Almost all the children in the PRU are PP children. This affects the attendance data
for PP children.

The current CME reporting system means children who leave the city or country without a
forwarding address can remain on roll for weeks, with no CME attendance code available.
Schools must use O codes for unauthorised absence, which makes it difficult to quantify the full
impact on attendance data. The maijority of these children are PP children which affects the
attendance data for PP children.

At Abbeyfield, we recognise that our children face many barriers to attendance. We utilise
attendance data and discussion with colleagues to explore specific issues impacting each pupil
and their family and implement personalised targeted support. The FEO and Pastoral Team are
key in this process. Without these roles, attendance would be significantly lower and there we
have many examples of case studies

To remove practical obstacles, we run a uniform bank, use a laundry service to keep spare uniform
clean, and provide warm coats for children who would otherwise be insufficiently dressed. Our
Breakfast Club is free, requires no booking, and offers breakfast both on site and at the school
gates. The FEO and Pastoral Team are key in this process. The FEO runs the Breakfast Club.
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Without these roles, attendance would be significantly lower and there we have many examples
of case studies

We also use the school minibus to collect children with poor attendance or punctuality, which is
run by the Pastoral Team, funded by the PP grant. The impact of this can be seen, as we have
been without the minibus in Autumn 2025, as it was stolen in the summer and this has impacted
attendance. Families sign a six-week contract unless there are extenuating circumstances, helping
them build consistent routines. Staff also collect individual children when needed. This process is
dependent on the Pastoral Team, funded by the PP grant

e Case Example - Child A (Abbeyfield):
e Child A, who is Pupil Premium was collected by the minibus and taken home by staff for
two terms when his mother could not bring him and no nearer school had places; we later

provided travel training so he could travel independently. His attendance improved from
21% in 2024 to 90.1% this year.

Case Example - Child O (Abbeyfield):

Child O, who is Pupil Premium had attendance of below 40% in 2023. Mum was very worried, post
Covid, about the risks in school and also was very reluctant to talk about support. She would often
refuse to open the door when we tried to pick up O and bring him to school. Last year, after
extended work with the Family Engagement Officer, O’s attendance rose to nearly 60%. This year,
it is up another 13%. Also, previously, if O was late for school he would not attend at all. Now,
although he has been U coded 13 times since September, meaning he arrived after 9:30am, he
did still attend, allowing him to benefit from more than half the school day. We continue to work
with family to increase O’s attendance further.

Our mobility can often mean that this work needs to be done repeatedly with multiple families, as
families move away and are replaced. For example, Child S received support from the Pastoral
Team and her attendance rose by 4.8% this year. She has now been rehoused and left us.

Example: Abbeyfield (2024/25 data):
If the data related to the Burrow PRU children is removed from the attendance data for
Abbeyfield, attendance improves by 0.34%.
If the highly mobile children are removed from the data, attendance improves by 1.4%.
If data related to extended visits abroad to visit family or for visa purposes are removed,
attendance improves by 1.39%.
If the data related to children with complex safeguarding or housing needs is removed,
attendance improves by 2.38%.

For Abbeyfield, the cumulative effect of these challenges accounts for approx 5.51% in our
overall attendance data.

In 25-26, if we remove the G codes for children who returned to school after the start of term,
Abbeyfield’s attendance percentage rises to 90.81%. If we also remove the children who remain
on roll but are no longer able to attend, the percentage rises to 91.08%.
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End of KS2 Results 2025

Abbeyfield Maths Reading Writing Spelling, Punc- | Combined
tuation and score
End of Key Grammar Maths,
Stage 2 Reading and
data Wereiting
At Y6 |Greater| At Y6 |Greater| At Y6 |Greater| At Y6 |Greater At Y6
stand-| Depth |stand- | Depth |stand- | Depth |stand- | Depth | standard
ard ard ard ard
All pupils (55) 37 10 37 9 37 3 37 7 32
67% | 18% | 67% | 16% | 67% 5% 67% 15% 58%
Data from 60% | 12% | 67% | 21% | 67% 9% 54% 12% 57%
2024
KS2+ co- 23 7 24 6 26 2 24 6 26
hort - who have| 70% | 21% | 73% | 18% | 79% 6% 73% 18% 79%
been at Ab-
beyfield for the
whole of
Ks2 (33)
Constant co- 19 5 19 6 19 2 19 5 17
hort - have been|68% | 18% | 68% | 21% | 68% | 7% | 68% 18% 62%
at Abbeyfield
since FS2 (28)
Pupil Premium 13 3 12 1 13 0 12 1 11
(26) 50% | 12% | 46% 4% 50% 0% 46% 4% 42%
Pupil Premium 13 3 12 1 13 0 12 1 11
with high 68% 63% 68% 63% 58%
SEND needs
removed (L4 or
5 on the SSG6)
(19)

In 2025, the achievement data for the pupil premium children in Y6 as a whole cohort was lower
than in 2024-25. However, of the 26 Pupil Premium in Y6, seven have very high SEND needs

(L4 or 5 on the SSG and EHCP). If these children are removed from the data, the percentage of
children achieving standard in maths is 68%, which is slightly higher than the overall percentage
of children achieving ARE in Maths and shows that our strategy of using PP grant to fund a high
quality Maths learning package is appropriate. The percentage achieving combined ARE is 58%,
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which is in line with the percentage of children achieving combined ARE in the cohort as a
whole. The percentages achieving Reading and Writing are slightly below for PP children than
for the cohort as a whole. Having analysed the data, we feel that this is cohort dependent rather
than a trend, as there were several mobile PP children in that cohort.

Many of our disadvantaged children are also mobile children and our strategy of providing
targeted support for mobile and disadvantaged children will benefit children who fall into both
categories.

Nine of the pupil premium children in the 2025 Y6 cohort had complex vulnerabilities, including
mobility, housing issues, domestic violence. The work of the pastoral team, particularly the
bespoke SEMH interventions, allowed these children to succeed in their learning in Y6 and be
prepared for the next Key Stage, as well as providing vital transition support. Without this work,
these children’s results would have been much lower, and in the case of two children, they may
not have been able to access the KS2 tests at all.

Breakfast Club

Breakfast Club is attended by approximately 100 children per day, of whom around 45% are PP
children. Attending Breakfast Club has had a positive effect on attendance and punctuality for
many children, including PP children and we have case studies which evidence this. For
example, one PP child was late to school every day, often missing up to 30 mins learning, until
he started attending Breakfast Club. Parents, including of PP children, have commented that
Breakfast Club attendance has improved the start of their children’s day. We are therefore
continuing this strategy.

Enrichment Activities

In 24-25, each term, we had between 150 and 160 children who attend our free enrichment after
school clubs, including at least 30% of PP children. We have received positive feedback on
these from parents, children and also from Ofsted. We will therefore continue this strategy. At
the end of 24-25, we made it a target to increase the percentage of PP attending clubs, so it
matched the percentage of PP in the cohort as a whole. We are now able to collect precise data
of the number of PP attending clubs and can therefore show that we have achieved this in
Autumn 25-26:

We had space for 225 children in clubs this term. 149 children are currently accessing a club. Of
those children, 71 are eligible for Pupil Premium. 50 children are in EYFs or KS1 and 99 are in
KS2. This

We are also running five boosters for Year 6 children. We have moved these to a Tuesday, to
allow all Year 6 children to access activity clubs if they wish to do so. This term boosters are
Times table fluency, Place Value, Maths Fluency, Handwriting and Grammar. 29 Y6 children are
currently accessing boosters. Of these, 17 children are eligible for Pupil Premium.
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In the Autumn Term 2025, we offered the following clubs:

FS2 Siblings Club Jigsaws
Arts and Crafts Board games
Drawing (make a picture book) Boxing
Gardening Jewellery making
I Love Reading - in the library Keyboards
Building and Construction Guitar
Dance Girls football
Mindfulness Sewing
Poke art Basketball
Crystal art

We have discovered that FS2 children find it difficult to access a structured club at the end of the
school day so we now run a Siblings Club for FS2 children, where FS2 children can play while
waiting for their older siblings in a club. This allows children who live further away to access
clubs.

The Meadow

The Meadow provision has received support and positive feedback from the Rowan School, who
have helped us to develop this provision. We now have a Curriculum Specialist leading the
provision and are working with our Trust Educational Psychologist and our partner school to
further develop the curriculum. We have received positive feedback from Ofsted about our
provision and EHCP documentation shows that the provision is effectively supporting children,
including PP children, to achieve their personalised targets. We have increasing numbers of
children, particularly PP children who need to access the provision so we will continue our
strategy of using PP funds to staff the provision.

Curriculum

We continue to receive positive feedback, including from two SIP partners in summer 2025 and
Autumn 2026, about our curriculum offer particularly the inclusiveness for all our children,
including disadvantaged children, as well as its ambition and breadth. Kapow has supported the
development of this curriculum so we will continue to subscribe to this, as it has been shown to
be an effective strategy. We also received positive feedback from school improvement partners
about our approach to teaching Maths and our overall percentage of children achieving age
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related expectations in maths increased by 7% this year. We are therefore continuing to fund
these initiatives.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider
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